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o The experience is systematically and fundamentally integrated throughout the 
course/program. 

2) Experiences are designed to be intentionally linked and integrated with the learner’s goals (e.g., 
emergent, professional, academic, career) and are supported by the educator. 

3) Reflection is critical versus descriptive. For example, reflection may include the following: 
o The experience is linked to reflection during and after the experience to support 

educational and learner goals. 
o Integrates the application of theory/content practice.  
o Focuses on how skills might transfer to other contexts in personal and/or professional 

lives or future practices. 
4) The experience is assessed by the educator and/or learner. For example:  

o Reflective learning is assessed by the educator and/or learner. 
o Learners may self-assess their performance, educational goals, and areas for growth. 
o The educator provides formative feedback through the experience. 

 
The criteria were discussed as a whole.  All four criteria do not need to be met to complete the EE 
inventory as there is a continuum from experiential learning to experiential education.  Different 
learning methods the group originally thought were not EL, were considered.  Andrea shared an article 
drawing distinctions between EL: https://journals.sagepub.com/doi/10.1177/105382599902200206.  
Erin will upload the full article onto Canvas.  Programming and aspects of science lab courses may be 
experiential if they are reflective, the third criteria.  An emphasis on “authenticity” applies and having an 
authentic experience was suggested to be part of the criteria, such as when applied to community 
engagement and the world beyond SFU.  There may be aspects of our curriculum that do not transfer to 
the workplace.  Units that have no lab courses, such as the School of Communication, do community-
based experiential learning by partnering with SFU’s CityStudio program.    Another form of EL is through 
practicums and co-op assignments.  Students who present at conferences or do presentations with 
reflection afterward could be considered to be doing EL.  Units like the Department of Math, have 
program-level EL experiences, where students are more immersed in research and attending 
conferences instead of participating in internships.  Critical reflection of the practice is an essential 
aspect of EE.  Committee members noted that employers may prefer hiring students who have worked 
on projects on their own and structuring their own work.  A concern was raised about the first criteria, is 
“an extended period of engagement” a limited number or a range?  Students experience one hour of 
engagement across 12 weeks differently from three hours across four weeks.  If the time period is not 
defined, some EL may be excluded.   
 
Andrea asked the group for suggestions regarding the inventory survey.  To support survey completion, 
people have to be well informed and educated on its purpose and why faculty would want to prove their 
course is experiential.  The difference between EL and EE should be distinguished as well.  Many may 
think of EE as field trips and labs so how do we make them see it from a larger perspective?    For a good 
survey response rate, the group suggested sending the survey to departmental curriculum committees, 
such as UCCs, to advocate to their faculty members.  However, it was noted there will still be missing 
aspects as some things happen in classes that UCCs do not know about.  To make the survey more 
inviting for people to complete and to encourage participation, suggestions included asking “do you do 
these things?

https://journals.sagepub.com/doi/10.1177/105382599902200206
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3. Chair’s report and updates 
The assessment plan subcommittee, consisting of chair, Elizabeth, Alice Campbell, Specialist, Program 
Assessment in CEE, and Karen Munro, Associate Dean of Libraries, found common themes as they went 
through the mid-cycle reports.  Many departments had well-defined goals but had not yet determined 
how to collect or interpret information about student achievement.    The process will continue to be 
refined and departments have been asked to share how it could be improved.  Erin has shared the 
current assessment plans, mid-cycle reports, and the subcommittee’s feedback with SCUTL on Vault. 
 
The teaching award subcommittee, chaired by Elizabeth and consisting of members Kathleen Burke of 
Beedie, Diana Cukierman of FAS, and Mark Lechner of FHS, has been formed and is currently meeting 
monthly.  At the first meeting in January they brainstormed different types of awards, non-award ways 
of recognition, and common values.  The subcommittee will bring something back to SCUTL later to 
advise. 
 

4. Educational Goals 
Elizabeth shared a document with the EGs, with the first few revised to include the group’s suggestions 
from the last meeting.  SCUTL will recall that feedback from Senate prompted Elizabeth to consult with 
Indigenous Studies (INDG) to revise EG #C1, regarding the inclusion of Indigenous communities.  INDG 
has now suggested two options for adoption or integration, both in which 
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1) Respect Indigenous communities’ goals of self-determination and well being.  

2) Understand and respect diversity, practice inclusion, work towards equity, and gain and 

promote understanding of local, regional, and global communities.  

3) Evaluate ethical values and the social context of problems; value and apply diverse perspectives 

in scholarship.   

4) Contribute to the communities in which they work and live through reciprocal and respectful 

relationship building, and participate in community-embedded challenges or opportunities. 

The EGs will be posted publically for feedback with a web form, and advertised broadly with the SFU 
community. 
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