Appendix D
Students’ Perceptions of Their Growth in the “Teaching and Learning in Today’s
Classrooms” Pilot Program Offered in a Blended Format
June 2016

The Program

For more than 20 years, Simon Fraser University’s Field Programs offered by the Faculty of Education
have supported the professional growth of educators through innovative learning experiences for teachers.
More than 3700 teachers have completed its popular two-year Graduate Diplomas in Education (GDE) since
they were first offered in 2000 in a face-to-face format.

A key to the success of those programs has been the development of rich, collaborative learning
communities among the students. These communities support the growth of members’ professional capacities.
In 2011, a Blended Program Development Committee was established to determine whether experiences could
be created that would enable the pedagogy and community characteristic of face-to-face programs to be
established and thrive if the program was offered via a combination of online and face-to-face experiences --
and achieve the same outcomes or better. Our hope was to make GDE programs accessible and attractive to
teachers who lived in remote areas by requiring them to come to campus once a year for Summer Institutes;
the remainder of the program was offered online using synchronous (e.g., videoconferencing) and
asynchronous (e.g., blogs, discussion forums). The program design team involved instructors in the face-to-
face programs, the Coordinator (program manager), faculty members, and technology support staff.

The Pilot Program

In August 2012, 15 educators enrolled in a Pilot program in which one of SFU’s two-year GDE programs
(Teaching and Learning in Today’s Classrooms) was offered in a blended format. This meant that from August
2012 through August 2014, the members of the cohort met face-to-face for a week
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Pre- and post- means for each item are provided in Table 1 (the summary table on the next page). They
provide further evidence of the impact of the program on these students including the following:
* The percentage of “Excellent” ratings rose from 8.8% at the start of the program to 66.5% after, and
“Not OK” ratings dropped from 23.3% to 0.4%.
e All but 0.4% of the 33.3% of ratings that were “Not OK” at the beginning of the program improved to
OK by the end.
* The percentage of “OK” ratings rose from 66.6% before the program, to 99.6% by the end.

Paired sample t-tests were run to determine whether the differences between the mean rating for each
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| had/have a clear understanding of the
nature and role of inquiry in my practice.

| had/have a clear understanding of nature
and role of critical reflection in my practice.

| was/am commited to reflecting on and
thinking critically about my practice.

| questioned/question and tried/try to
determine the effectiveness of my practice.

| aligned/align my practice with my values.

| took/take time to consider why | am doing
what | am doing with my students.

| believed/believe it was/is important for me
to find ways to support and inspire all of the
students in my class(es).

| explored/explore unfamiliar teaching and
assessment practices that support the
learning of diverse students.

| developed/develop teaching and
assessment practices that support the
learning of diverse students.

- | implemented/implement teaching and

assessment practices that support the
learning of diverse students.

- | was/am confident in my ability to develop

teaching and assessment practices that
support the learning of diverse students.

- 1 was/am confident in my ability to implement

teaching and assessment practices that
support the learning of diverse students.

| had/have a clear understanding of
educational frameworks that support diverse
learners.

| had/have a clear understanding of
assessment practices that support diverse
learners.

| had/have a clear understanding of theories
of leadership and the characteristics of
leaders.

| had/have confidence in my ability to take
on leadership roles in educational settings.

| saw/see myself as a leader in educational
settings (my classroom or my school, or
beyond).

| sought/will seek and embrace leadership
opportunties in my school, district or beyond.

| had/have a clear understanding of the ethic
of care.

An ethic of care guided/guides my practice.

| was/am able to initiate and manage my
professional learning and growth--learning
and growth related to my practice.

| thrived/thrive amidst the opportunities and
challenges brought about by new tools and
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3.36
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3.36

3.82
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3.67

3.82

3.64

1.73

141

1.77

1.96

1.41

1.82

1.46

10.00

11.74

5.68

5.68

5.08

8.22

3.61

6.41

7.01

5.10

5.98

5.86

4.14

3.19

4.82

3.53

3.35

297

2.29

3.06

4.50
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0.000

0.000

0.000

0.001

0.000

0.005

0.000

0.000

0.000

0.000

0.000

0.002

0.010

0.001

0.005

0.007

0.014

0.051

0.012

0.001
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3.12

3.54

1.67

1.58

1.53

11,722

2.06

2.01

1.47

1.54

0.9

0.9

0.84

0.83



