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1.1% You can help us by making an initial sort of your records.  This is the archival process of appraisal 

which will help to make the inherent value of your records clearly visible.   When going through your 
papers, consider the following categories: 
 

¥% biographical information that will provide context to your papers 
 

¥% teaching 
 

¥% research 
 

¥% service to the university 
 

¥% service to the community 
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2.1% Send us: the latest copy of your curriculum vitae and any diaries, memoirs, reminiscences, or general 

biographical articles that describe you or your work. Include any correspondence that represents 
significant turning points in your career.  If you won an award, include the records about it.  If you 
have a significant community achievement (e.g., grandmaster in chess) include documentation about 
your accomplishment.  Family letters may illuminate your personality or interests and form a useful 
complement to your other papers. 
 

2.2% Why: It is helpful for researchers to have contextual information about the person who created the 
records and that describe the life of the academic in the 20th or 21st centuries.  We are documenting 
you as well as your academic discipline.  Also, because we are a University archives, we are interested 
in reminiscences that touch on the history of our institution. 

 
2.3% DonÕt send us: old curriculum vitae and curriculum vitae updates, routine notices of promotions or 

merit increases or correspondence concerning same. 
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3.1% Lecture notes  

 
3.1.1% Send us: Lecture notes that illustrate what was taught at a particular point in time (biology of the 

1960s, for example).  Also, representative exams (master copies with answersÑ not the exams of 
a particular student) or master copies of assignments or problem sets that illustrate what the 
student was expected to learn. 
 

3.1.2% Why: Using such documentation, historical studies have been done to illustrate the growth of 
various academic disciplines. What is being published may not represent what is being taught in 
the classroom.  Exams and lecture notes can show how teaching trends have caused one part of 
a subject to be stressed over another at different times.  For example, in various eras and locations, 



>#4'-%?(0$,(%@-#3,($#2A%5(+"#3,$%0-.%B,+'(.$%C0-0D,4,-2%E,F0(24,-2 % RE=7KT%



>#4'-%?(0$,(%@-#3,($#2A%5(+"#3,$%0-.%B,+'(.$%C0-0D,4,-2%E,F0(24,-2 % RE=7KT%



>#4'-%?(0$,(%@-#3,($#2A%5(+"#3,$%0-.%B,+'(.$%C0-0D,4,-2%E,F0(24,-2


